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Abstract 
Graduate education provides professionals with opportunities to deepen their disciplinary 
knowledge, enhance pedagogical competence, and advance their careers. For teachers pursuing 
graduate studies, however, balancing the dual roles of educator and learner presents unique 
challenges that require effective learning practices, self-regulation, and reflective engagement. 
This qualitative study explored the lived experiences of graduate school students in balancing 
their responsibilities as classroom teachers while simultaneously fulfilling the academic demands 
of graduate education at Northeastern College, Santiago City, Philippines. Specifically, it 
examined the learning practices they employ, the challenges they encounter, the strategies they 
utilize to sustain academic engagement, and the ways these experiences influence their 
professional growth. Guided by Knowles' Andragogy Theory, Zimmerman's Self-Regulated 
Learning Theory, and Schön's Reflective Practice Theory, the study adopted a phenomenological 
research design. Twelve graduate school students who were actively teaching in basic or higher 
education institutions were purposively selected to participate in semi-structured interviews. 
The collected data were analyzed using Braun and Clarke's six-phase thematic analysis. Four 
major themes emerged: embracing self-directed learning and reflective practice, integrating 
teaching experiences into graduate learning, navigating competing professional and academic 
responsibilities through adaptive strategies, and fostering continuous professional and personal 
growth through lifelong learning. Participants emphasized that their teaching experiences 
enriched classroom discussions, while graduate education enhanced their instructional practices, 
critical thinking, research competence, and leadership capabilities. Despite challenges associated 
with time constraints, workload, and role conflict, participants demonstrated resilience by 
employing effective learning strategies, collaboration, and self-regulation. The findings 
underscore the importance of flexible graduate education programs, supportive learning 
environments, and reflective pedagogical practices in promoting the academic success and 
professional development of teacher-learners. 
 
Keywords: graduate education, teacher-learners, learning practices, phenomenology, self-
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Introduction 
Graduate education has become an essential avenue for teachers seeking continuous professional 
development, advanced pedagogical competence, research expertise, and leadership 
opportunities. In the rapidly evolving educational landscape, teachers are increasingly encouraged 
to pursue postgraduate studies to strengthen instructional effectiveness, respond to educational 
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reforms, and develop competencies aligned with twenty-first-century teaching. Beyond earning 
advanced academic qualifications, graduate education provides educators with opportunities to 
become reflective practitioners, critical thinkers, and lifelong learners capable of addressing the 
complex demands of contemporary education. 
Teachers enrolled in graduate programs occupy dual and interconnected roles—as educators 
responsible for facilitating student learning and as learners engaged in acquiring advanced 
knowledge and professional competencies. Balancing these roles presents unique opportunities 
and challenges. While classroom teaching provides authentic experiences that enrich graduate 
learning, professional responsibilities, administrative tasks, lesson preparation, assessment, and 
co-curricular assignments often compete with academic requirements such as coursework, 
research, scholarly writing, and comprehensive examinations. Consequently, teacher-learners 
must continuously negotiate multiple responsibilities while maintaining high standards in both 
their professional and academic commitments. 
Central to successfully fulfilling these dual roles are effective learning practices that enable 
graduate students to manage their studies efficiently while sustaining teaching responsibilities. 
Learning practices encompass the strategies, behaviors, and approaches learners employ to 
acquire, process, apply, and evaluate knowledge. For teacher-learners, these practices include self-
directed learning, reflective practice, collaborative learning, critical reading, scholarly writing, 
research engagement, and continuous self-assessment. Such practices not only facilitate academic 
success but also contribute to improved classroom instruction by enabling teachers to translate 
theoretical knowledge into pedagogical practice. 
Adult learning theories emphasize that graduate students learn differently from traditional 
undergraduate learners. According to Knowles' Theory of Andragogy, adult learners are self-
directed, goal-oriented, and motivated by learning experiences that directly relate to their 
professional responsibilities. Similarly, Zimmerman's Self-Regulated Learning Theory highlights 
the importance of goal setting, planning, self-monitoring, and self-reflection in achieving 
academic success. Schön's Reflective Practice Theory further explains that professionals 
continuously improve their practice by critically reflecting on their experiences and integrating 
new knowledge into their professional contexts. Collectively, these theoretical perspectives 
suggest that graduate education is an interactive process in which teaching and learning mutually 
reinforce one another. 
Recent literature has shown that teachers pursuing graduate education frequently encounter 
challenges related to role conflict, heavy workloads, limited time, emotional exhaustion, and 
balancing institutional expectations. Nevertheless, these challenges often become opportunities 
for developing resilience, adaptive expertise, reflective thinking, and professional competence. 
Teacher-learners commonly employ strategies such as collaborative learning, effective time 
management, technology-assisted learning, peer support, and reflective journaling to sustain 
academic engagement while fulfilling their professional responsibilities. These experiences 
demonstrate that graduate education extends beyond content acquisition and serves as a 
transformative process that reshapes teachers' identities, instructional practices, and professional 
aspirations. 
Despite the increasing number of teachers enrolling in graduate programs in the Philippines, 
qualitative studies exploring their lived experiences as simultaneous teachers and learners remain 
limited. Existing research has primarily focused on academic performance, teacher competencies, 
or professional development using quantitative approaches, providing limited understanding of  
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how teacher-learners make sense of their dual roles and how these experiences influence their 
learning practices. A phenomenological approach offers a deeper understanding by examining the 
meanings participants attribute to balancing teaching and graduate education, thereby 
illuminating the realities that shape their academic journeys. 
Northeastern College in Santiago City serves a diverse population of graduate students, many of 
whom are practicing teachers from public and private educational institutions across Region II 
and neighboring provinces. Their experiences provide a rich context for exploring how educators 
navigate the demands of teaching while pursuing advanced academic qualifications. 
Understanding these lived experiences can provide valuable insights for graduate school 
administrators, faculty members, educational leaders, and policymakers in designing responsive 
graduate programs that address the unique needs of teacher-learners. 
This study therefore sought to explore the lived experiences of graduate school students in 
balancing the dual roles of teaching and learning at Northeastern College, Santiago City, 
Philippines. Specifically, it examined the learning practices they employ, the challenges they 
encounter, the adaptive strategies they develop, and the ways these experiences contribute to 
their professional and personal growth. The findings are expected to contribute to the growing 
body of qualitative research on adult learning, teacher education, and graduate studies while 
providing practical implications for enhancing graduate education programs, faculty support, and 
lifelong professional learning among educators. 
 
Review of Related Literature 
 
Graduate Education and Lifelong Professional Learning 
Graduate education serves as an avenue for professionals to deepen disciplinary knowledge, 
strengthen research competencies, and enhance leadership capabilities. For teachers, 
postgraduate studies promote continuous professional development by exposing them to 
advanced pedagogical theories, evidence-based instructional strategies, and reflective learning 
experiences. As educational reforms continue to reshape classroom practices, graduate education 
equips teachers with the competencies necessary to respond to changing curricular demands, 
technological innovations, and diverse learner needs. Studies indicate that graduate education not 
only improves teachers' content knowledge but also enhances instructional decision-making, 
critical thinking, and lifelong learning dispositions. 
 
Adult Learning and Self-Directed Learning 
Adult learners possess characteristics that distinguish them from traditional undergraduate 
students. They are generally self-directed, goal-oriented, and motivated by learning experiences 
that have immediate relevance to their professional responsibilities. Knowles' Theory of 
Andragogy emphasizes that adult learners actively participate in planning, implementing, and 
evaluating their own learning. Graduate students who are practicing teachers often connect 
theoretical concepts with authentic classroom experiences, making learning more meaningful and 
applicable. Research has shown that self-directed learning encourages autonomy, intrinsic 
motivation, independent inquiry, and continuous professional improvement among educators 
pursuing graduate education. 
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Self-Regulated Learning among Graduate Students 
Self-regulated learning has become an essential component of graduate education, particularly for 
students who simultaneously manage employment and academic responsibilities. Self-regulated 
learners establish learning goals, organize study schedules, monitor academic progress, regulate 
motivation, and evaluate learning outcomes. Teachers pursuing graduate studies frequently 
employ these strategies to balance lesson preparation, classroom instruction, research writing, 
and graduate coursework. Studies consistently report that self-regulation contributes to 
improved academic performance, persistence, and learner satisfaction while reducing academic 
stress and procrastination. Effective self-regulated learning also enables teacher-learners to 
become reflective practitioners who continuously improve both their academic and professional 
performance. 
 
Reflective Practice in Teacher Professional Development 
Reflection is widely regarded as one of the most important components of teacher professional 
growth. Schön's Reflective Practice Theory explains that professionals improve their competence 
by critically examining their experiences during and after practice. Graduate education 
encourages teachers to reflect on classroom situations, evaluate instructional decisions, analyze 
learner outcomes, and integrate research-based strategies into teaching. Through reflective 
practice, teachers become more responsive to learners' needs, develop stronger problem-solving 
skills, and cultivate professional confidence. Research has consistently demonstrated that 
reflective practitioners are more capable of adapting instruction, promoting meaningful learning, 
and sustaining continuous professional development. 
 
Balancing the Dual Roles of Teaching and Learning 
Teachers pursuing graduate education simultaneously fulfill the responsibilities of educators and 
learners, creating a dynamic interaction between professional practice and academic learning. 
While teaching provides authentic contexts for applying graduate-level theories, balancing 
classroom responsibilities, administrative work, family obligations, and academic requirements 
often results in role conflict and increased workload. Previous studies have identified time 
constraints, emotional exhaustion, and competing priorities as common challenges experienced 
by teacher-learners. Despite these difficulties, many educators successfully navigate their dual 
roles through effective time management, collaboration with peers, institutional support, and 
adaptive learning strategies. These experiences contribute to stronger professional identity, 
resilience, and lifelong learning. 
 
Collaborative Learning and Communities of Practice 
Graduate learning is strengthened through collaboration among peers, faculty members, and 
professional colleagues. Communities of Practice emphasize that learning occurs through active 
participation, knowledge sharing, and collaborative problem-solving within professional 
communities. Teacher-learners benefit from collaborative discussions, peer feedback, research 
partnerships, and shared classroom experiences that enrich both academic understanding and 
professional practice. Such collaborative environments foster critical reflection, mutual learning, 
and continuous knowledge construction. Studies have shown that collaborative learning  
 



 
International Journal of Arts, Sciences and Education ISSN: 2799 - 1091 
Volume 7 Issue 1 | September 2026  Page No. 55-67 

   
Received:  March  1, 2025    |     Accepted: June25, 2026     |     Published: September 30, 2026 

https://ijase.org 

59 

 

 
enhances research productivity, academic engagement, professional confidence, and instructional 
innovation among graduate students. 
 
Theoretical Framework 
Knowles' Theory of Andragogy explains that adult learners are autonomous, self-directed, and 
motivated by learning experiences that directly relate to their professional responsibilities. Since 
graduate students in this study are practicin 
teachers, they actively connect classroom experiences with graduate coursework, allowing them 
to construct meaningful knowledge grounded in authentic professional practice. The theory 
highlights that adults learn best when education is relevant, problem-centered, and immediately 
applicable to their careers. 
Zimmerman's Self-Regulated Learning Theory emphasizes that successful learners actively 
control their learning through planning, goal setting, self-monitoring, strategic learning 
behaviors, and self-reflection. Teacher-learners continually regulate their learning by organizing 
study schedules, monitoring academic progress, evaluating learning outcomes, and adjusting 
strategies while balancing teaching responsibilities and graduate studies. Self-regulation enables 
them to maintain academic performance despite competing professional demands. 
Schön's Reflective Practice Theory posits that professionals continuously improve their 
competence through reflection-in-action and reflection-on-action. Teachers enrolled in graduate 
education critically examine their instructional experiences, evaluate classroom practices, and 
integrate newly acquired theoretical knowledge into their teaching. Reflection transforms 
everyday teaching experiences into valuable opportunities for professional learning and 
instructional improvement. 
Wenger's Communities of Practice Theory emphasizes that learning occurs through 
participation in collaborative communities where individuals share experiences, solve problems 
collectively, and develop professional knowledge. Graduate school provides teacher-learners with 
opportunities to collaborate with classmates, faculty members, and researchers, fostering shared 
learning, scholarly dialogue, and professional growth. These collaborative interactions enrich 
both academic learning and classroom practice. 
Collectively, these theories explain that balancing the dual roles of teaching and learning is 
facilitated through self-directed learning, reflective practice, self-regulation, and collaborative 
engagement. They provide a comprehensive framework for understanding how graduate students 
navigate academic responsibilities while simultaneously fulfilling their professional roles as 
educators. 
 
Conceptual Framework 
The conceptual framework illustrates how teacher-learners balance their dual responsibilities as 
educators and graduate students through learning practices that contribute to professional and 
academic growth. 
Teacher-learners enter graduate education with professional experiences, instructional 
responsibilities, personal motivations, and institutional support. Throughout their graduate 
studies, they engage in various learning practices such as self-directed learning, self-regulated 
learning, reflective practice, collaborative learning, research engagement, and time management.  
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These learning processes enable them to integrate theory and practice while navigating the 
challenges associated with balancing teaching and graduate education. 
The effective application of these learning practices results in enhanced pedagogical competence, 
stronger research capabilities, improved instructional decision-making, professional confidence, 
lifelong learning, and successful completion of graduate education. 
 
Results and Discussion 
 
The thematic analysis of the participants' narratives generated four major themes that describe 
how graduate school students balanced their dual roles as teachers and learners. This section 
presents the first two themes that emerged from the lived experiences of the participants. 
 
Theme 1: Embracing Self-Directed Learning and Reflective Practice 
The first and most prominent theme that emerged from the participants' narratives was their 
commitment to self-directed learning supported by continuous reflective practice. Participants 
consistently described themselves as independent learners who intentionally sought knowledge 
beyond classroom discussions. They emphasized that pursuing graduate education required 
initiative, discipline, and personal responsibility because much of their learning occurred outside 
scheduled class meetings. 
Most participants explained that they regularly read journal articles, searched for recent 
educational research, watched academic webinars, and reviewed supplementary learning 
materials to deepen their understanding of course concepts. They viewed graduate education as a 
process of continuous inquiry rather than simply completing academic requirements. 
One participant shared: 
"Graduate school taught me to become an independent learner. I no longer wait for the professor to explain 
everything because I know that I am responsible for expanding my own knowledge." (Participant 2) 
Another participant remarked: 
"Whenever I encounter problems in my classroom, I search for related studies and connect them with what we discuss 
in graduate school. It makes learning more meaningful." (Participant 6) 
Similarly, another participant stated: 
"Reflection has become part of my teaching. After every lesson, I evaluate what worked and what needs improvement, 
then I connect those experiences with theories discussed in class." (Participant 10) 
Participants also emphasized the importance of reflective journaling, classroom observation, and 
critical self-evaluation. They explained that graduate school encouraged them to analyze their 
instructional decisions more critically and become more aware of their strengths and areas 
needing improvement. Reflection enabled them to transform daily teaching experiences into 
valuable learning opportunities that enhanced both academic understanding and professional 
competence. 
The findings suggest that self-directed learning and reflective practice serve as foundational 
learning practices among teacher-learners. These practices enable graduate students to assume 
ownership of their learning while continuously improving their classroom instruction through 
evidence-based reflection. 
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Discussion 
The findings strongly support Knowles' Theory of Andragogy (1984), which posits that adult 
learners are self-directed individuals who actively participate in planning, implementing, and 
evaluating their own learning. Participants demonstrated characteristics of adult learners by 
independently seeking scholarly resources, relating academic concepts to professional 
experiences, and taking responsibility for their educational development. 
The findings likewise align with Schön's Reflective Practice Theory (1983), which explains that 
professionals develop expertise by reflecting on their experiences during and after practice. 
Participants consistently engaged in reflection-in-action and reflection-on-action, allowing them 
to improve instructional decisions while strengthening their graduate learning. Their experiences 
demonstrate that reflective practice bridges theoretical knowledge and authentic classroom 
teaching, resulting in continuous professional growth. 
 
Theme 2: Integrating Classroom Teaching Experiences into Graduate Learning 
 
The second theme illustrates how participants enriched their graduate education by integrating 
authentic classroom experiences into academic learning. Rather than treating teaching and 
learning as separate responsibilities, participants viewed them as complementary processes that 
mutually reinforced one another. Classroom experiences provided concrete examples that 
enhanced graduate discussions, while theories learned in graduate school informed instructional 
improvements in their classrooms. 
Many participants shared that their daily teaching experiences allowed them to better 
understand educational theories because they could immediately apply newly acquired 
knowledge to real classroom situations. Likewise, classroom challenges inspired research ideas, 
reflective discussions, and critical analysis during graduate coursework. 
One participant explained: 
"Every lesson I teach becomes an opportunity to connect theory and practice. What I experience in school becomes 
part of our graduate discussions." (Participant 4) 
Another participant shared: 
"Graduate school changed how I teach. I became more intentional in planning lessons because I now understand the 
theories behind effective instruction." (Participant 8) 
Similarly, another participant reflected: 
"Teaching provides real-life situations that cannot be found in books. Those experiences make graduate learning 
richer because we analyze actual classroom problems." (Participant 12) 
Several participants also emphasized that engaging in graduate research improved their ability to 
evaluate instructional practices critically. They became more confident in using evidence-based 
strategies, analyzing learner performance, and implementing innovations in their classrooms. At 
the same time, their professional experiences contributed meaningful perspectives during 
graduate seminars, collaborative discussions, and research presentations. 
Participants further recognized that balancing teaching and graduate studies strengthened their 
professional identity. They gradually perceived themselves not only as classroom teachers but also 
as scholar-practitioners capable of integrating research, theory, and practice to improve 
educational outcomes. 
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Discussion 
The findings support Wenger's Communities of Practice Theory (1998), which emphasizes that 
learning occurs through active participation in professional communities where individuals share 
experiences, solve authentic problems, and construct knowledge collaboratively. Participants' 
classroom experiences enriched graduate learning, while interactions with professors and 
classmates expanded their professional perspectives. These collaborative exchanges promoted 
meaningful knowledge construction and strengthened professional competence. 
The findings are likewise consistent with Experiential Learning Theory (Kolb, 1984), which 
explains that meaningful learning occurs through the continuous cycle of concrete experience, 
reflective observation, abstract conceptualization, and active experimentation. Participants 
demonstrated this learning cycle by reflecting on classroom experiences, connecting them with 
graduate theories, developing new instructional insights, and applying these insights in 
subsequent teaching practices. 
Overall, the findings indicate that the dual roles of teacher and learner are not conflicting 
identities but complementary roles that promote reciprocal learning. The integration of authentic 
teaching experiences into graduate education fosters reflective thinking, evidence-based practice, 
instructional innovation, and continuous professional development, enabling teacher-learners to 
become more competent, confident, and lifelong educators. 
 
Theme 3: Navigating Professional and Academic Responsibilities through Adaptive Learning 
Strategies 
The third theme highlights the participants' ability to navigate the competing demands of 
teaching and graduate education through adaptive learning strategies. Participants consistently 
described balancing lesson preparation, classroom instruction, administrative duties, assessment, 
graduate coursework, research writing, and family responsibilities as one of the most demanding 
aspects of their educational journey. Rather than allowing these responsibilities to hinder their 
academic progress, they developed flexible strategies that enabled them to accomplish their 
professional and academic obligations effectively. 
Many participants shared that they established structured study schedules, prioritized academic 
requirements, and maximized available time during breaks, weekends, and after office hours. They 
also utilized digital technologies, online learning platforms, and productivity applications to 
organize assignments, access scholarly resources, and communicate with classmates and 
professors. 
One participant shared: 
"After teaching the whole day, I dedicate my evenings to reading journal articles and completing assignments. Time 
management became one of the most important skills I developed in graduate school." (Participant 1) 
Another participant remarked: 
"I learned to divide large academic tasks into smaller goals. Instead of becoming overwhelmed, I accomplish one task 
at a time while balancing my teaching responsibilities." (Participant 5) 
Similarly, another participant stated: 
"Technology became my learning companion. Online libraries, digital planners, and virtual consultations helped me 
continue learning despite my busy teaching schedule." (Participant 9) 
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Participants also emphasized that flexibility became an essential characteristic of successful 
teacher-learners. Unexpected classroom activities, school programs, administrative assignments, 
and student concerns often required immediate adjustments to carefully planned academic 
schedules. Rather than viewing these interruptions negatively, participants learned to reorganize 
priorities and modify learning strategies according to changing circumstances. 
Several participants explained that collaborative learning also contributed significantly to 
managing academic responsibilities. They frequently exchanged research materials, shared 
learning resources, and engaged in academic discussions with classmates, reducing the burden of 
completing complex graduate requirements independently. 
The findings indicate that adaptive learning strategies enable teacher-learners to remain 
academically engaged despite multiple competing responsibilities. Their ability to adjust learning 
approaches according to professional demands demonstrates flexibility, resilience, and 
commitment to lifelong learning. 
 
Discussion 
The findings support Zimmerman's Self-Regulated Learning Theory (2002), which emphasizes 
that successful learners actively regulate their cognitive, motivational, and behavioral processes 
through planning, monitoring, strategy selection, and self-evaluation. Participants demonstrated 
these characteristics by organizing study schedules, prioritizing responsibilities, monitoring 
progress, and modifying learning strategies to accommodate professional obligations. 
The findings also reinforce Knowles' Theory of Andragogy (1984), which describes adult learners 
as autonomous individuals capable of directing their own learning according to personal and 
professional needs. Participants exhibited strong self-direction by selecting learning resources, 
utilizing technology, collaborating with peers, and independently managing their graduate 
education. Their experiences illustrate that adaptive learning strategies promote academic 
persistence while enabling teachers to fulfill their professional responsibilities effectively. 
 
Theme 4: Fostering Continuous Professional and Personal Growth through Lifelong 
Learning 
The fourth theme demonstrates that graduate education served as a transformative experience 
that extended beyond academic achievement. Participants consistently described their graduate 
studies as an opportunity for continuous professional and personal growth, enabling them to 
become more competent educators, reflective practitioners, educational leaders, and lifelong 
learners. 
Participants explained that graduate education enhanced their instructional competence by 
exposing them to contemporary educational theories, innovative teaching strategies, research 
methodologies, and evidence-based instructional practices. They reported becoming more 
confident in facilitating classroom instruction, conducting educational research, solving 
instructional problems, and implementing educational innovations within their respective 
schools. 
One participant shared: 
"Graduate school changed my perspective as a teacher. I no longer rely only on experience because I now use research 
to improve my classroom instruction." (Participant 3) 
Another participant reflected: 
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"Every subject I completed made me realize that learning never stops. Graduate education challenged me to become 
a better educator and a better leader." (Participant 7) 
Likewise, another participant explained: 
"Being both a teacher and a student taught me humility. I experienced what my own students experience, which made 
me more patient, understanding, and compassionate in my classroom." (Participant 11) 
Participants further emphasized that their graduate education strengthened essential 
professional competencies such as communication, critical thinking, leadership, collaboration, 
research writing, and decision-making. Many believed that these competencies enhanced their 
confidence to assume greater leadership responsibilities, mentor colleagues, conduct action 
research, and contribute to school improvement initiatives. 
Beyond professional advancement, participants described graduate education as a journey of 
personal transformation. They reported increased self-confidence, greater resilience, stronger 
commitment to lifelong learning, improved emotional maturity, and a renewed passion for 
teaching. The experience of simultaneously fulfilling the roles of teacher and learner enabled them 
to appreciate the value of continuous growth, reflective inquiry, and evidence-based practice. 
The findings suggest that graduate education contributes not only to career advancement but also 
to the holistic development of educators as reflective professionals committed to continuous 
improvement and lifelong learning. 
 
Discussion 
The findings strongly support Schön's Reflective Practice Theory (1983), which explains that 
professionals continuously improve their competence through systematic reflection on their 
experiences. Participants consistently reflected on classroom instruction, graduate learning, and 
professional practice, allowing them to refine their teaching strategies and deepen their 
understanding of educational concepts. 
The findings likewise align with Mezirow's Transformative Learning Theory (1991), which posits 
that adult learning often results in profound changes in individuals' beliefs, professional identity, 
and perspectives through critical reflection. Participants described graduate education as a 
transformative journey that reshaped their instructional philosophies, strengthened their 
professional confidence, and expanded their understanding of teaching as a lifelong learning 
profession. 
Furthermore, the findings reinforce the concept of lifelong learning, which emphasizes the 
continuous acquisition, application, and renewal of knowledge throughout one's professional 
career. Participants demonstrated that balancing the dual roles of teaching and learning cultivates 
resilience, scholarly inquiry, and reflective leadership qualities that are essential for educators in 
the twenty-first century. 
 
Synthesis of the Findings 
The lived experiences of graduate school students at Northeastern College reveal that balancing 
the dual roles of teaching and learning is a dynamic and transformative process characterized by 
self-directed learning, reflective practice, adaptive learning strategies, and continuous 
professional growth. Participants effectively integrated classroom experiences with graduate 
learning by employing self-regulation, collaboration, technology-assisted learning, and reflective  
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inquiry to address the demands of both professional teaching and academic study. Although they 
encountered challenges related to workload, time constraints, and role conflict, these experiences 
strengthened their resilience, instructional competence, research capability, leadership skills, and 
commitment to lifelong learning. Overall, the findings demonstrate that graduate education not 
only enhances teachers' academic qualifications but also transforms them into reflective scholar-
practitioners capable of integrating theory, research, and classroom practice to improve 
educational outcomes and sustain continuous professional development. 
 
Conclusion 
 
This phenomenological study explored the lived experiences of graduate school students in 
balancing their dual roles as teachers and learners while pursuing graduate education at 
Northeastern College, Santiago City, Philippines. The findings revealed that navigating these dual 
responsibilities is a dynamic and transformative process that requires self-directed learning, 
reflective practice, adaptive learning strategies, and continuous professional commitment. 
Participants demonstrated that their professional experiences as teachers enriched their graduate 
learning, while the knowledge and competencies gained through graduate education enhanced 
their instructional effectiveness, research capabilities, leadership skills, and decision-making. 
Rather than viewing teaching and learning as competing responsibilities, participants perceived 
these roles as complementary experiences that mutually reinforced one another. 
The thematic analysis generated four interconnected themes: (1) embracing self-directed learning 
and reflective practice, (2) integrating classroom teaching experiences into graduate learning, (3) 
navigating professional and academic responsibilities through adaptive learning strategies, and 
(4) fostering continuous professional and personal growth through lifelong learning. These 
themes illustrate that successful teacher-learners continuously regulate their learning, reflect on 
their professional experiences, collaborate with peers, and adapt to changing academic and 
workplace demands. Although participants encountered challenges related to time constraints, 
heavy workloads, role conflict, and competing responsibilities, they successfully managed these 
demands through resilience, effective planning, collaboration, and reflective inquiry. 
The study concludes that graduate education extends beyond earning advanced academic 
qualifications. It serves as a transformative process that strengthens teachers' professional 
identity, promotes evidence-based instructional practices, cultivates reflective leadership, and 
reinforces lifelong learning. Furthermore, the findings emphasize that supportive institutional 
environments, flexible graduate programs, collaborative learning opportunities, and learner-
centered pedagogies are fundamental in helping teacher-learners successfully balance the 
demands of teaching and graduate education. 
 
Implications of the Study 
 
The findings of this study provide valuable implications for graduate education, teacher 
professional development, and educational leadership. 
For Graduate School Administrators, the findings highlight the importance of designing flexible 
and responsive graduate programs that address the unique needs of practicing teachers. Offering  
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blended and hybrid learning modalities, flexible consultation schedules, and accessible academic 
support services can significantly enhance the learning experiences of teacher-learners. 
For Faculty Members, the study underscores the importance of implementing learner-centered 
instructional approaches that recognize the professional experiences of graduate students. 
Encouraging reflective discussions, authentic assessments, collaborative research, and problem-
based learning can strengthen the integration of theory and classroom practice. 
For Teacher-Learners, the findings reinforce the significance of self-directed learning, reflective 
practice, time management, and continuous professional inquiry. Developing these competencies 
enables educators to balance multiple responsibilities while improving both academic 
performance and instructional effectiveness. 
For School Administrators and Educational Leaders, the study suggests that providing 
institutional support, mentoring opportunities, flexible work arrangements, and professional 
development initiatives encourages teachers to pursue graduate education while maintaining 
excellence in classroom instruction. 
For Higher Education Institutions, the findings support the development of comprehensive 
graduate student support programs that include academic advising, research mentoring, wellness 
initiatives, peer-learning communities, and technology-enhanced learning resources tailored to 
the needs of working professionals. 
For Future Researchers, the study contributes to the growing body of qualitative literature on 
adult learning, teacher education, and lifelong professional development. Future studies may 
examine similar phenomena among doctoral students, educators from various disciplines, or 
graduate students in different institutional settings to broaden understanding of teacher-learners' 
experiences. 
 
Recommendations 
Based on the findings of the study, the following recommendations are proposed: 

1. Graduate schools should strengthen learner-centered and flexible instructional 

practices by expanding blended, hybrid, and technology-enhanced learning modalities 

that accommodate the professional responsibilities of practicing teachers.  

2. Institutions should establish structured mentoring and academic support programs 

that provide research guidance, peer collaboration, academic advising, and wellness 

services specifically designed for working graduate students.  

3. Faculty members should continue promoting reflective learning through reflective 

journals, portfolio assessment, classroom-based research, collaborative inquiry, and 

scholarly dialogue that connect graduate learning with authentic teaching experiences.  

4. Teacher-learners should continuously cultivate self-directed and self-regulated 

learning competencies, including effective time management, critical reflection, scholarly 

reading, collaborative learning, and evidence-based instructional decision-making.  

 



 
International Journal of Arts, Sciences and Education ISSN: 2799 - 1091 
Volume 7 Issue 1 | September 2026  Page No. 55-67 

   
Received:  March  1, 2025    |     Accepted: June25, 2026     |     Published: September 30, 2026 

https://ijase.org 

67 

 

 

5. School administrators should encourage and support teachers pursuing graduate 

education by providing flexible work arrangements, professional development 

opportunities, research incentives, and institutional recognition of graduate studies as an 

essential component of teacher development.  

6. Graduate schools should strengthen partnerships with basic education institutions 

to create collaborative programs that integrate graduate learning, action research, 

instructional innovation, and school improvement initiatives.  

7. Future researchers are encouraged to conduct longitudinal, comparative, or mixed-

methods studies to examine how teacher-learners' learning practices evolve throughout 

graduate education and how these practices influence instructional effectiveness, 

leadership development, research productivity, and lifelong learning across different 

educational contexts.  
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